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Professional and personal development model based on sociocultural
competence formation

Abstract. The formation of sociocultural competence offers an opportunity for
successful adaptation to intercultural communication and professional practice
conditions. The article presents the results of a study of students' motivation levels to
form sociocultural competence and develops a professional and personal development
model. The study provides an empirical basis for building a model, as it reveals the
initial level of motivation and its interrelationships. The model pays special attention
to sociocultural competence as a key factor in integrating professional and personal
growth. The research included the analysis of sociocultural competence theoretical
foundations, the study of students' motivation for its development, and the construction
of a professional and personal development model based on theoretical analysis and
empirical data. Theoretical methods of analysis and synthesis are employed, along with
empirical methods, including a questionnaire, statistical Z-test, chi-square () analysis,
and modelling. The novelty of this research lies in its contribution to the academic field
by proposing a model that integrates the simultaneous development of professional and
personal competences, such as openness to cultural diversity, communicability, and
professional knowledge, within the broader process of forming sociocultural
competence. The theoretical value of the work is determined by building a model of
professional and personal development for future teachers of foreign languages that is
implemented through the formation of sociocultural competence. The practical
significance of the study is determined by the applicability of the proposed model in
the training of future foreign language teachers, offering a structured approach to
developing the key competences required for effective intercultural communication
and professional engagement in diverse educational and sociocultural environments.
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Introduction

One of the primary objectives of modern education is to foster the harmonious
development of a personality that can successfully adapt to a rapidly changing world.
By 2029, the higher education and science system is expected to undergo a
transformation stage aimed at enhancing competitiveness (Pravitel'stvo Respubliki
Kazakhstan, 2023). According to the concept of higher education and science
development for 2023-2029, the stage involves implementing a strategy for the
development of higher education by introducing modern educational programs based
on advanced technologies and focused on the economy of the future (Pravitel'stvo
Respubliki Kazakhstan, 2023).

As part of future teachers’ preparation, requirements will be placed on their
professional and personal competences, including professional development,
professional values and knowledge, communicability, stress tolerance, teaching and
upbringing practices, openness to cultural diversity, readiness for self-development,
critical thinking, mobility, emotional stability, and the ability to preserve both national
and universal values (Ministerstvo prosveshcheniya Respubliki Kazakhstan, 2022).

Despite the significant number of studies on the formation of sociocultural
competence (Feinauer, DeJordy and Howard, 2023; Piddubna et al., 2022; Rustamova,
2022; Shishlova 2020; Gaudésiuté and Anuziené, 2015; Rakhimova et al., 2015;
Myravyeva, 2011; Yartseva, 2009; Rychenkova, 2008; Efremova, 2008; Litvinova,
2000; Panina, 1999; van Ek and Trim, 1998; Polushina, 1995), there is a limited body
of research on its role in future foreign language teachers' professional and personal
development. Additionally, there are no existing models to check the interconnections.
This gap highlights the need to create a professional and personal development model
that will be realised through sociocultural competence formation and examined for the
interconnections between professional and personal development and sociocultural
competence. However, assessing students' motivation (future foreign language
teachers) in developing sociocultural competence is crucial, providing an empirical
basis for building the model.

Given the current transformations in educational policy and the demand for
globally competent teachers, addressing this gap is essential. The relevance of this
study stems from its potential to offer a structured solution to a strategically important
but underdeveloped area of teacher education.

The novelty of this study lies in the development of a model that integrates
sociocultural competence into the professional and personal development of future
teachers, as well as in empirically investigating students' motivation for the process of
sociocultural competence development.

The study aims to explore students' motivation for forming sociocultural
competence and design a professional and personal development model (the PPD
model) grounded in theoretical literature and research findings.



Based on the goal, the following study objectives should be addressed:

Ol1. To analyse the theoretical foundations of sociocultural competence.

02. To study students' motivation for sociocultural competence formation.

03. To develop a professional and personal model for future foreign language
teachers, implemented through the formation of sociocultural competence.

Theoretical methods, such as analysis and synthesis, as well as empirical methods,
including descriptive statistics, a questionnaire, statistical Z-test analysis, chi-square
(y?) analysis, and modelling, were implemented. In this study, the following hypotheses
are tested:

HO (null hypothesis): Students are not motivated to develop sociocultural
competence, and the proportion of positive responses is less than 80%.

H1 (alternative hypothesis): The proportion of positive responses exceeds 80%,
indicating a higher level of student motivation.

The research's practical significance lies in the possibility of applying the
proposed model to training future foreign language teachers within language courses
and integrating it into the curriculum design. It provides a systematic approach to
forming key competences necessary for effective intercultural communication and
professional activity in various educational and sociocultural contexts.

Literature review

Sociocultural competence (SCC) is a multifaceted concept that emphasises the
complexity and depth of the topic. It fosters effective interactions with individuals from
diverse backgrounds across various dimensions (Feinauer, DeJordy and Howard, 2023).
SCC involves navigating the world with a commitment to peace, equitability, and
social accountability (Feinauer, Whiting and Howard, 2024).

To cultivate individuals' ability to express their thoughts about their history,
customs, culture, and universal values and to interact effectively in diverse intercultural
communicative situations, it is essential to integrate sociocultural content into each
subject's curriculum, forming a sociocultural mindset. The integration enhances an
individual's ability to engage with people from various cultures (Rustamova, 2022).
However, it 1s crucial to study sociocultural competence theories, distinguished by their
variety of definitions, didactic content, and role in professional development, to
demonstrate their versatility.

The sociocultural competence (SCC) notion is broad and interpreted differently
by researchers. Some emphasise the role of knowledge in defining SCC, others
consider it within the framework of broader competencies, and another perspective
highlights its multifunctional nature.

SCC is often described as a system of specific knowledge about both one’s native
culture and the culture of the target language country, combined with an individual’s
ability to select appropriate communication styles based on the context and sphere of
interaction and a set of personal qualities that facilitate effective intercultural
engagement (Efremova, 2008). Sociocultural knowledge involves an understanding of
the social and cultural life of different communities (Rakhimova et al., 2015).



In addition, some scholars view SCC as a component of communicative
competence, integrating knowledge of cultural concepts and features of a foreign-
speaking society that become evident in communication (Polushina, 1995). It is also
considered part of communicative competence, incorporating specific features
expressed in the behaviour of cultural representatives (van Ek and Trim, 1998). From
another perspective, SCC is linked to socio-pragmatic competence, providing the
necessary means for developing communicative competence (Panina, 1999).

Moreover, the multifunctional nature of SCC is also emphasised, highlighting an
individual’s ability to navigate cross-cultural interactions by identifying sociocultural
markers and reducing possible communication barriers. In the context, SCC is defined
as an integrative, interdisciplinary quality of an individual that contributes to the
successful performance of professional duties in intercultural and international
environments, particularly in the context of globalization (Shishlova, 2020).

To sum up, the interpretation of sociocultural competence depends on the
emphasis of various researchers. Despite the diversity of approaches, key aspects of
the SCC include knowledge, skills, attitudes, and values (Table 1).

Table 1. Key aspects of sociocultural competence

Aspect Description

Knowledge Awareness of tangible and intangible aspects of culture,
communication styles, sociolinguistic features, and ethical
norms

Skills The ability to build adequate verbal and non-verbal behaviour
in various sociocultural contexts

Attitudes Respect for cultural differences and awareness of the

and values uniqueness of one's own and other cultures

Sociocultural competence is also characterised by a variety of didactic content,
reflecting the diversity of approaches to its formation.

For example, Yarsteva (2009) identified four interconnected components in the
structure of sociocultural competence: cognitive, axiological, personal-operational,
and evaluative-reflective components.

Another viewpoint expands the sociocultural competence framework by
highlighting the importance of communicative experience (Puddubna et al., 2022).
This method emphasises four critical components: practical language proficiency,
communicative experience, personal engagement with foreign cultural realities, and
sociocultural knowledge, which includes an understanding of the traditions, values, and
cultural mindset of the target language country.

One more approach identifies three main components: the cognitive-
informational, sense-making and axiological, and communicative-activity components
(Muravyeva, 2011). According to Muravyeva (2011), the cognitive-informational
component encompasses knowledge of one’s native culture and the target language
culture, along with the ability to effectively process and utilise sociocultural



information, while the sense-making and axiological component reflects an
individual’s ability to engage with cultural knowledge critically, demonstrating a
value-oriented attitude toward different cultures, and the communicative-activity
component involves the skills and willingness to engage in intercultural interactions,
proficiency in communication techniques, social adaptability, and creative problem-
solving in diverse sociocultural contexts.

Approaches to structuring sociocultural competence vary, but they share common
foundational elements: combining sociocultural knowledge, communicative
experience, and an individual's attitude toward social and cultural diversity.

Some researchers conceptualise sociocultural competence as an integral part of
the professional competence of foreign language specialists, whereas others,
conversely, identify a professional component within the framework of sociocultural
competence. In contrast, some scholars do not adopt a structured approach but rather
emphasise its significance in professional activities and highlight its key components.

Rychenkova (2008) 1identifies communicative, didactic and reflexive
competences as part of the professional competence of foreign language teachers,
including sociocultural competence within the framework of communicative
competence.

Another theory asserts that the professional component in the structure of
sociocultural competence refers to the acquisition of sociocultural information specific
to a given professional community, including semiotic signs, verbal and nonverbal
behaviour patterns, features of professional activity, and worldview (Litvinova, 2000).

Anuziene (2015) considers sociocultural competence essential in professional
activity and emphasises its role in professional training. Its structural composition
identifies social and cultural competencies, including social skills, social perception,
attribution, communication with peers, self-awareness, cultural sensitivity, cultural
awareness, and cultural knowledge.

Despite the variety of approaches, the researchers agree that SCC only benefits
the professional training of foreign-language specialists.

Having defined sociocultural competence, its structural components, and its role
in professional activity, it can be recognised as a multifunctional concept that plays a
vital role in fostering interpersonal and intercultural understanding and overcoming
cultural barriers. The development of SCC within the proposed PPD model should be
intrinsically linked to and mutually influence professional and personal competences.
Anuziené L.'s conceptualisation of SCC serves as the foundation for constructing the
model, as it is regarded as the most suitable framework for fostering the simultaneous
development of both sociocultural competence and professional and personal
development competencies.

Methods
The study employs a mixed-methods approach, combining theoretical analysis

and empirical research. This involves data collection through a cross-sectional study
and statistical analysis using Excel and JASP. The research aims to determine the



extent to which students are motivated to develop sociocultural competence in the
context of their professional and personal training.

The theoretical methods include analysing and synthesising scientific and
methodological literature on the research topic, including fundamental works of
Efremova N.N., Feinauer E., DeJordy R., Howard E.R., Polushina L.N., Rakhimova
A.E., Van Ek J., Trim J.L.M., Panina E.Y ., Shishlova E.E., Muravyeva N.G., Piddubna
N., Pavlova L., lievliev O., Tamozhska I., Varga N., Yartseva [.LK., Rychenkova L.A.,
Litvinova L.D., Gaudésiute 1., Anuziené I. on sociocultural competence formation
based on which the PPD model was constructed.

The study sample consisted of 108 students, 79 from groups where Kazakh was
the language of instruction (Group 1) and 29 from groups where Russian was the
language of instruction (Group 2). The participants were selected using the principles
of convenience sampling. The Ethics Committee of Ualikhanov University approved
the research. The participants provided written informed consent to participate in this
study, including informed parental consent of students under 18. The research
guarantees that the confidentiality and anonymity of the respondents were fully
respected throughout the research process.

At the first stage, students provided some background information, including their
age, gender, and region of birth. The sample included 27 men and 91 women from
Akmola region, Almaty region, North Kazakhstan region, Turkestan region,
Mangystau region, Kyzylorda region, Kostanay region, Zhambyl region, as well as
Shymkent, Almaty and Astana, with the average age of 19 years. Table 2 provides
descriptive statistics on the sample's age (N = 108), including key statistical indicators
such as mean, median, type, standard deviation, and distribution shape characteristics.:

Table 2. Descriptive statistics of the sample

Descriptive statistics Age
Valid 108
Missing 0
Mode 18
Median 18
Mean 18
Std. Deviation 0.73
Skewness 0.73
Std. Error of Skewness 0.23
Kurtosis 0.88
Std. Error of Kurtosis 0.46
Minimum 17
Maximum 20

At the second stage, researchers administered a questionnaire with nominal
dichotomous variables. The questionnaire was tested using the Kuder—Richardson



internal consistency and reliability formula for measures with dichotomous choices
(Ntumi, Agbenyo and Bulala, 2023). The consistency and reliability level of the
questionnaire is 0.76, which is considered good. The questionnaire consists of eight
items constructed using the sociocultural competence model proposed by Gaudesiute
and Anuziene (2015). The choice of the model was determined by its scientific validity,
as it was tested through factor analysis, which confirmed the structural validity of the
model and highlighted the key components of sociocultural competence. The
correlation analysis demonstrated the relationship between these components,
verifying the integrity and applicability of the model. Each question in the
questionnaire aimed to check the motivation level of developing a specific component:
social skills, social perception, attribution, self-awareness, communication with peers,
cultural awareness, cultural sensitivity, and cultural knowledge

The third stage involved introducing the questionnaire, processing data using
Excel and JASP, statistically analysing the results (statistical Z-test analysis (Wackerly,
Mednehall and Scheaffer, 2008) and chi-square (y*) analysis), and constructing the
PPD model. A statistical Z-test analysis of the questionnaire responses was conducted
to test two hypotheses: HO, the null hypothesis, assumes that students are not motivated
and the percentage of "yes" responses is less than 80%, and HI, the alternative
hypothesis, assumes that the rate of "yes" responses is greater than 80%.

Results and discussion

The participants completed the questionnaire, initially learning about the study's
aim and necessary instructions. The results are presented in the following figures:

1. Do you want to develop your teamwork and communication skills in a foreign
language?

97,50%

100,00%
80,00%
60,00%
40,00%

20,00%
2,50%

0,00%
Yes No

HYes ENo

Figure 1. Answers to Item 1 in Group 1



1. Do you want to develop your teamwork and communication skills in a foreign
language?

3,40%

96,60%

mYes u [ would only like to improve my communication skills in a foreign language without participating in teamwork

Figure 2. Answers to Item 1 in Group 2

Figure 1 presents how Group 1 answered "Do you want to develop your teamwork
and communication skills in a foreign language?". The results were positive: 97.5% of
the participants answered "Yes", and 2.5% answered "No".

Figure 2 demonstrates the answers from Group 2 to the same question. Most students
(96.6%) also answered "Yes". However, this group's responses differed. One of the
participants noted that he prefers to focus only on improving communication skills,
without getting involved in teamwork. Even though this response contained qualitative
data, the researchers needed to review it. The response was defined as "positive" to
assess the questionnaire's internal consistency and reliability level accurately. No one
answered "No".

2. Would you like to become skilled in choosing the right behavior in a
foreign-language society?
96,60%

100%
80%
60%
40%
20%

0%

79,70%

20,30%

Yes (Group 1) No (Group 1) Yes (Group 2) No (Group 2)

3,40%

HYes (Group 1) ®No (Group 1) ®Yes (Group2) ®No (Group2)

Figure 3. Answers to Item 2 in Group 1 and Group 2

Figure 3 shows the percentage of responses to the question: "Would you like to
become skilled in choosing the right behaviour in a foreign-language society?" for two
groups. In Group 1, 79.7% responded "Yes", while 20.3% said "No". Group 2 had a
high percentage (96.6%) that responded "Yes" and only 3.4% that answered
"Probably". The results indicate a strong interest in acquiring social interpretation skills
in both groups, with Group 2 showing a more decisive positive response.



3. Do you consider it important to be able to analysie social roles in the
context of everyday and foreign language communication?
100% 86,10% 89,70%
80%
60%
40%

20% 13,90% 10,30%
I I
0%
Yes (Group 1) No (Group 1) Yes (Group 2) No (Group 2)

HYes (Group 1) ®No (Group 1) ®Yes (Group2) ®No (Group 2)

Figure 4. Answers to Item 3 in Group 1 and Group 2

Figure 4 reflects participants' opinions on whether analysing social roles in
everyday and foreign-language communication is essential. In Group 1, the majority
(86.1%) agreed that this skill is crucial, while a smaller portion (13.9%) disagreed. In
Group 2, an even more significant majority (89.7%) responded positively, with only
10.3% saying "No".

4. Do you want to better understand your emotions and help others understand

theirs?
9 93,20%
100% 86,10% ’
80%
60%
40%
13,90%
20% ° 6,80%
- — ——
Yes (Group 1) No (Group 1) Yes (Group 2) No (Group 2)

EYes (Group 1) ®No (Group 1) ®Yes (Group2) ®No (Group?2)

Figure 5. Answers to Item 4 in Group 1 and Group 2

Figure 5 demonstrates the participants' responses in Groups 1 and 2 to the
question: "Do you want to understand your emotions better and help others understand
theirs?" Most respondents in Group 1 (86.1%) answered "Yes". At the same time, a
smaller proportion (13.9%) answered "No". In the second group, a higher % of
participants (93.2%) expressed their willingness to engage in emotional introspection.
In comparison, only 6.8% answered "No".



5. Would you like to successfully interact with colleagues in a new foreign
language environment?

100% 96,20% 93,20%
80%
60%
40%
20%

0%

6,80%
— ]
Yes (Group 1) No (Group 1) Yes (Group 2) No (Group 2)

3,80%

HYes (Group 1) ®No (Group 1) ®Yes (Group 2) ®No (Group 2)

Figure 6. Answers to Item 5 in Group 1 and Group 2

Figure 6 shows how people feel about interacting with colleagues in a new foreign
language environment. Almost everyone in Group 1 (96.2%) desired success in this
interaction, indicating a strong interest in effective communication. Only a small group
(3.8%) felt differently and said "No". Group 2 tells a similar story. Most people (93.2%)
were eager to communicate successfully. Another 6.8% said they were not interested.
While still optimistic, this group seemed slightly less unanimous than Group 1.

6. Do you think it is important to understand and accept people from different

cultures?

0, 1 0,
100% 96,20% 00%

80%
60%
40%

20% 3,80%

0% —_— —_— e
Yes (Group 1) No (Group 1) Yes (Group 2)

HYes (Group 1) ®No (Group 1) ®Yes (Group 2)

Figure 7. Answers to Item 6 in Group 1 and Group 2

Figure 7 presents how Groups 1 and 2 answered "Do you think it is important to
understand and accept people from different cultures?". Most students in this group
(96.2%) agreed that this is important. A small number of respondents (3.8%) answered
that it is unnecessary for them. In the second group, the results are striking: 100% of
the participants confirmed the importance of understanding and accepting people from
different cultural backgrounds.



7. Do you consider it important to value cultural differences and accept the
views of people from different cultures?

100%
100% 93,20% 6
80%
60%
40%

20% 6,80%

]
Yes (Group 1) No (Group 1) Yes (Group 2)

0%

HYes (Group 1) ®No (Group 1) ®Yes (Group 2)

Figure 8. Answers to Item 7 in Group 1 and Group 2

Figure 8 shows the answers of the participants of Group 1 to the question: "Do
you consider it important to value cultural differences and accept the views of people
from different cultures?" Most respondents (93.2%) agreed that this is an important
aspect. A small group (6.8%) answered negatively. The results of Group 2 are
unequivocal: every person (100%) answered "Yes", emphasising the general
agreement in this group.

8.Would you like to deepen your knowledge of cultural aspects?

98,70% 100%
100%

80%
60%
40%

20%

1,30%

0%
Yes (Group 1) No (Group 1) Yes (Group 2)

B Yes (Group 1) ®No (Group 1) ®Yes (Group 2)

Figure 9. Answers to Item 8 in Group 1 and Group 2

Figure 9 demonstrates results on the question "Would you like to deepen your
knowledge of cultural aspects?" The first and second figures show that 98.7% of
respondents answered "Yes" and 1.3% answered "No." The second group shows
complete agreement, with 100% of respondents answering "Yes."

A Z-test enabled researchers to determine whether the observed proportion of
"Yes" responses differs significantly from the expected one, as required within the
framework of this study. Since the hypothesis assumes that students are motivated to
form sociocultural competence, it is logical to expect that more than 80% of their
answers will be "yes". A Z-test for proportions was used to test this hypothesis (Table
3).

Table 3. Z-test results



Indicators Results

Actual proportion of "yes" responses 93.34%
Expected proportion of "yes" responses 80%
Z-test results Z=3.62
p-value .0002

P-value <0.05 allows us to reject the null hypothesis that the % of "yes" responses
is less than 80%. Moreover, the proportion (93.34%) significantly exceeds the expected
one.

Table 4 demonstrates a chi-square (y%*) analysis that examines the association
between students’ motivation for developing sociocultural competence components.

Table 4. Chi-square (y*) analysis results

Variables ¥ (Chi-  p-value Conclusion
square)
Q2 (social perception) — 5,567  p=.018 Students motivated to develop social perception
Q3 (attribution) also show motivation for attribution
development.
Q2 (social perception) 5.804  p=.016 Motivation for social perception development is
QS8 (cultural knowledge) closely linked to the motivation for acquiring
cultural knowledge.
Q3 (attribution) 8.517 p =.004 Students motivated to develop attribution also
Q4 (self-awareness) have a strong motivation for self-awareness.
Q3 (attribution) 6.777  p=.009 Students motivated to develop attribution also
Q8 (cultural knowledge) show interest in acquiring cultural knowledge.
Q4 (self-awareness) 8.697 p=.003 Motivation for self-awareness is closely linked
Q6 (cultural sensitivity) to motivation for developing cultural sensitivity.
Q4 (self-awareness) 15.553 p<.001 Motivation for self-awareness is closely linked
Q7 (cultural awareness) to motivation for cultural awareness.
Q4 (self-awareness) 7.376 p=.007 Students are motivated to facilitate self-
Q8 (cultural knowledge) awareness and strive to acquire cultural
knowledge.
QS5 (communication with ~ 7.596 p=.006 Students motivated by peer communication are
peers) also interested in developing cultural sensitivity.

Q6 (cultural sensitivity)

Q5 (communication with  5.282  p=.022 Motivation for developing communication skills
peers) is closely linked to cultural awareness.

Q7 (cultural awareness)

The results highlight that students’ motivation to develop sociocultural
competence is multidimensional, with different components reinforcing one another.
Each question aimed to assess the necessity of developing specific components,
including social skills, social perception, attribution, self-awareness, communication
with peers, cultural awareness, cultural sensitivity, and cultural knowledge. According
to the students ' opinions, the research findings showed that all the components are
almost equally crucial.



The findings indicate that students recognise the importance of developing
sociocultural competence, and their motivation is higher than anticipated. The survey
provided an empirical basis for building a model, as it revealed the initial level of
motivation and its interconnections. While previous studies have focused on the theory
of sociocultural competence, its structure, and its role in professional development, this
study offers a new perspective by analysing students' motivation levels across multiple
components of sociocultural competence. This approach enables the development of a
model that reflects actual motivational tendencies and examines how specific
components of sociocultural competence influence aspects of professional and
personal development. Based on the findings, the model of professional and personal
development should:

1. Include all eight components of sociocultural competence for an integrated
approach.

2. Focus not on motivation, since it is already considered high, but on choosing
modern technologies that most effectively would contribute to developing
sociocultural competence.

The model for professional and personal development based on sociocultural
competence formation should ensure that future foreign language teachers are equipped
with the necessary skills and knowledge to thrive in diverse educational environments
(Figure 10).

Model of professional and personal development of future foreign language teachers
implemented through the formation of sociocultural competence.

Aim: implementation of professional and personal development of future
foreign language teachers, realised through the formation of sociocultural
competence

Principles
Person-centred Sociocultural Communicative
principle principle principle
Content

Competences of professional and personal development of future foreign language
teachers (Teacher Standards in the Republic of Kazakhstan)

Openness to cultural diversity Communicability Professional knowledge
(Understanding the sociocultural
characteristics of pupils)




Sociocultural competence

Social competence Cultural competence
Social skills Cultural awareness
Social perception Cultural sensitivity
Self-awareness Cultural knowledge
Attribution
Communication with peers

Technologies and materials

Case technology, collaborative learning, debates, discussions, immersive quests, reflection
activities, emotional intelligence technology, and sociocultural development technology, including
the cultural capsule and cultural island. Research materials encompass scientific articles and
scientific and self-development literature related to the subject of study.

Figure 10. Model of professorial and personal development of future foreign
language teachers

The model focuses on the professional and personal development of foreign
language teachers, achieved through the formation of sociocultural competence. It aims
to implement this development process by fostering sociocultural competence.

The content emphasises the key competencies necessary for this development,
which aligns with the "Teacher Standards in the Republic of Kazakhstan" (Ministerstvo
prosveshcheniya Respubliki Kazakhstan, 2022).

These include openness to cultural diversity, communicability, and professional
knowledge, particularly in understanding students' sociocultural characteristics. The
model identifies sociocultural competence as a combination of social and cultural
competencies. Social competence encompasses social skills, social perception, self-
awareness, attribution, and peer communication, while cultural competence focuses on
cultural awareness, sensitivity, and knowledge.

The chosen professional and personal competences are prioritised in the study
context due to their close connection with the formation of sociocultural competence,
which is the work's central theme. Sociocultural competence and the professional and
personal development of future foreign language teachers are closely interconnected,
where the components of the former are directly supposed to contribute to the latter's
growth. Social skills, cultural awareness and sensitivity are expected to strengthen the
communicability necessary for effective interaction in the educational environment and
form the basis for openness to cultural diversity. Social perception, attribution and
cultural knowledge are used to help understand the sociocultural characteristics of
pupils, which is an important element of professional knowledge. In subsequent
research, validating these correlations through diagnostic tools is necessary, revealing
new opportunities to expand this line of inquiry.

The technologies proposed to support this model include case technology (Kelch
and Malupa-Kim, 2014), collaborative learning (Law et al., 2017; Alkhannani, 2021),



debates (Cinganotto, 2019; Arung and Jumardin, 2016), immersive quests
(Tikhomirova, Bogatyrev and Bogatyreva, 2023); Tikhomirova et al., 2018), reflection
activities (Thu, 2020; Lubov et al., 2019), discussions (Kiyasova et al., 2022;
Abdulbaki et al., 2018), sociocultural competence development technologies (Reid,
2015), and emotional intelligence development technologies (Anton, 2024) that have
already approbated in foreign language education. The methodological set presents the
novelty in studying its potential within the framework of developing sociocultural
competence.

As part of the research, the developed model assumes that the development of
sociocultural competence in future foreign language teachers will contribute to the
simultaneous development of key professional and personal competences. These
competences include openness to cultural diversity, which reflects a willingness to
perceive and consider differences between cultures; communicability necessary for
effective interaction in a multicultural environment; and professional knowledge that
encompasses understanding students' sociocultural characteristics. This approach
ensures personal and professional growth integration by developing sociocultural
competence.

Conclusion

The study analysed various approaches to defining the SCC, emphasising its
multi-component structure, which includes knowledge, skills, attitudes and values.

The research confirmed students' high motivation to develop the SCC. It revealed
that all eight components of this competence (social skills, social perception,
attribution, self-awareness, communication with peers, cultural sensitivity, cultural
awareness, and cultural knowledge) are equally important for students.

The article presents a professional and personal model based on theoretical
analysis and research findings. The model aims to integrate professional and personal
growth by developing the SCC. It is based on the principles of personality-oriented,
sociocultural, and communicative approaches. The technologies offered to implement
the model include case technologies, collaborative learning, debates, discussions,
quests, reflective activities, sociocultural competence and emotional intelligence
development technologies. The presented model has broad applications in teaching
foreign languages.

Thus, the article contributes to the theory and practice of professional training for
foreign language teachers, promoting harmonious professional and personal
development by fostering sociocultural competence.

Contribution of the authors:

In writing this article, the authors' contributions are equally distributed and
divided among themselves according to the following criteria:



Gluchshenko Y. —responsible for all aspects of the work, ensuring data reliability
and integrity, reviewing and resolving issues, collecting, analysing, and interpreting
research results, and translating the article into English.

Dalbergenova L. — contributed significantly to the conceptual framework,
worked on the graphical presentation of research findings, critically revised the content,
and approved the final version for publication.

Yessengalieyva A. — contributed significantly to the development of the concept,
wrote the manuscript, conducted a critical revision of the content, and approved the
final version for publication.

Rubtsova S. — contributed significantly to developing the conceptual framework,
critically revised the content, and approved the final version for publication.

References

Abdulbaki, K. et al. (2018). ‘The Use of the Discussion Method at University:
Enhancement of Teaching and Learning’, International Journal of Higher Education,
14, pp. 118—128. https://doi.org/10.5430/ijhe.v7n6p118

Alkhannani, B.M. (2021). ‘The effectiveness of collaborative teaching and
learning and engaging students as partners on English language teaching in Saudi
Arabia’, Theory and Practice in Language Studies, 11, pp. 1288-1294.
https://doi.org/10.17507/tpls.1110.17

Anton, V. (2024). ‘Emotional intelligence development techniques’, Studia
Universitatis Moldaviae (Seria Stiinfe ale Educatiei), 175, pp. 189-193.
https://doi.org/10.59295/sum5(175)2024 27

Anuziené, 1. (2015). ‘The Structure of Socio-Cultural Competence (Self)
Development’, Vocational Training: Research and Realities, 26(1), pp. 94-105.
https://doi.org/10.1515/VTRR-2015-0006

Arung, F. and Jumardin, J. (2016). ‘Improving the students’ speaking skill
through debate technique’, Journal of English Education, 1, pp. 70-76. Available at:
https://www.researchgate.net/publication/302900141 Improving_the Students' Spea
king_ Skill through Debate Technique (Accessed: 12 April 2025).

Cinganotto, L. (2019). ‘Debate as a Teaching Strategy for Language Learning’,
Lingue e Linguaggi, 30, pp. 107-125.

Feinauer, E., DeJordy, R. and Howard, E. R. (2023). ‘Using social network
analysis to investigate sociocultural competence among kindergarteners in a two-way
immersion classroom’, Bilingual Research Journal, 46(3—4), pp. 290-310.
https://doi.org/10.1080/15235882.2023.2279098

Feinauer, E., Whiting, E. F. and Howard, E. R. (2024). ‘School leadership
envisions sociocultural competence: a case study of one private dual language bilingual
education school in Central America’, International Multilingual Research Journal,
19(3), pp. 209-229. https://doi.org/10.1080/19313152.2024.2349458

Gabitova, L. et al. (2023). ‘Use of Quest Technology as a Means of Developing
Creative Abilities in the Process of Teaching English Language Speaking’, Journal of
Research in Applied Linguistics, 14, pp- 412-416.
https://doi.org/10.22055/rals.2023.19578



https://doi.org/10.5430/ijhe.v7n6p118
https://doi.org/10.17507/tpls.1110.17
https://doi.org/10.59295/sum5(175)2024_27
https://doi.org/10.1515/VTRR-2015-0006
https://www.researchgate.net/publication/302900141_Improving_the_Students'_Speaking_Skill_through_Debate_Technique
https://www.researchgate.net/publication/302900141_Improving_the_Students'_Speaking_Skill_through_Debate_Technique
https://doi.org/10.1080/15235882.2023.2279098
https://doi.org/10.1080/19313152.2024.2349458
https://doi.org/10.22055/rals.2023.19578

Gaudesiate, I. and Anuziene, 1. (2015). ‘Profesinése mokyklose besimokanciy
mokiniy sociokultiiriniy kompetencijy jsivertinimas’, Profesinis rengimas. tyrimai ir
realijos, 25, pp. 18-31. Available at: https://www.ceeol.com/search/article-
detail?1d=168279 (Accessed: 12 April 2025).

Kelch, K. and Malupa-Kim, M. (2014). ‘Implementing Case Studies in Language
Teacher Education and Professional Development’, Ortesol Journal, 31, pp. 10-18.
Available at:
https://www.academia.edu/105933773/Implementing_Case_Studies_in_Language T
eacher Education _and Professional Development (Accessed: 12 April 2025).

Kiyasova, R.M. et al. (2022). ‘Types of interactive methods in teaching English
to students’, Texas Journal of Multidisciplinary Studies, 14, pp. 1-4. Available at:
https://zienjournals.com/index.php/tjm/article/view/2641 (Accessed: 12 April 2025).

Law, Q. et al. (2017). ‘Perceptions of collaborative learning in enhancing
undergraduate students’ engagement in teaching and learning English’, US-China
Education Review, 7, pp. 89—100. https://doi.org/10.17265/2161-623X/2017.02.002

Lubov, P. et al. (2019). ‘Enhancing reflection activity as a condition for the
effective development of students’ humanitarian culture in learning a foreign language’,
Revista Espacios, 40, pp- 14-23. Available at:
https://www.revistaespacios.com/al9v40n09/19400914.html (Accessed: 12 April
2025).

Ntumi, S., Agbenyo, S. and Bulala, T. (2023). ‘Estimating the Psychometric
Properties (Item Difficulty, Discrimination and Reliability Indices) of Test Items Using
Kuder-Richardson Approach (KR-20)’, Shanlax International Journal of Education,
11(3), pp. 18-28. https://doi.org/10.34293/education.v1 113.6081

Piddubna, N. et al. (2022). ‘Pedagogical features of the development of
sociocultural competence in Rural Education’, Revista Brasileira De Educa¢do Do
Campo, 7, pp. 1-14. https://doi.org/10.20873/uft.rbec.e13892

Rakhimova, A.E. et al. (2017). ‘The development of sociocultural competence
with the help of computer technology’, Interchange, 48, pp. 55-70.
https://doi.org/10.1007/s10780-016-9279-5

Reid, E. (2015). ‘Techniques for developing intercultural communicative
competencies in English language lessons’, Procedia — Social and Behavioral Sciences,
186, pp. 939-943. https://doi.org/10.1016/].sbspro.2015.04.011

Rustamova, N. (2022). ‘Development of Socio-Cultural Competence’,
Indonesian Journal of  Innovation Studies, 18, pp. 6-8.
https://doi.org/10.21070/1jins.v181.663

Shishlova, E.E., (2020). ‘Sociocultural competence as a quality indicator in the
professional training of specialists’, Vysshee Obrazovanie v Rossii, 29(5), pp. 95-102.
https://doi.org/10.31992/0869-3617-2020-29-5-95-102

Thu, N. (2020). ‘Communication skills and reflection practice in smart English
teaching and learning environment: a case study’, International Journal of Emerging
Technologies in Learning (IJET), 15, pp- 221-237.
https://doi.org/10.3991/ijet.v15i17.15235

Tikhomirova, A.V., Bogatyrev, A.A. and Bogatyreva, O.P. (2018).
‘Communicative Quest as an innovative EFL teaching technology’, Modern Journal



https://www.ceeol.com/search/article-detail?id=168279
https://www.ceeol.com/search/article-detail?id=168279
https://www.academia.edu/105933773/Implementing_Case_Studies_in_Language_Teacher_Education_and_Professional_Development
https://www.academia.edu/105933773/Implementing_Case_Studies_in_Language_Teacher_Education_and_Professional_Development
https://zienjournals.com/index.php/tjm/article/view/2641
https://doi.org/10.17265/2161-623X/2017.02.002
https://www.revistaespacios.com/a19v40n09/19400914.html
https://doi.org/10.34293/education.v11i3.6081
https://doi.org/10.20873/uft.rbec.e13892
https://doi.org/10.1007/s10780-016-9279-5
https://doi.org/10.1016/j.sbspro.2015.04.011
https://doi.org/10.21070/ijins.v18i.663
https://doi.org/10.31992/0869-3617-2020-29-5-95-102
https://doi.org/10.3991/ijet.v15i17.15235

of Language Teaching Methods, 8, pp- 147-158.
https://doi.org/10.26655/mjltm.2018.6.5

van Ek, J.A. and Trim, J.L.M. (1998). ‘Sociocultural competence’, Threshold, pp.
94-102. https://doi.org/10.1017/CBO9780511667176.013

Wackerly, D.D., Mendenhall, W. and Scheaffer, R.L. (2008). Mathematical
Statistics with Applications. 7th edn. Boston: Cengage Learning.

Edpemora, H.H. (2008). @opmuposarnue coyuokyromypnoi KomnemeHyuu
VUAWUXCS CIMApUUX KIACCO8 SUMHA3UU 8 Npoyecce U3YYeHUs UHOCMPAHHO20 A3bIKA!
ouccepmayusi HA COUCKaHUe cmeneHu KaHouoama neoazo2udeckux Hayx. Yebokcapsl.

JlutBunoBa, JI.II. (2000). @opmuposarnue coyuoxkyibmypHou KoMnemeHyuu y
yuawuxcsi neodazocuyeckux Kuaccog. HA —Mamepuaie  aHeIUlCKo20 — A3bIKA:
ouccepmayus Ha COUCKaHue cmenenu Kanouoama neoazo2uieckux Hayk. Mockaa.

MunucrepctBo  mpocBemienuss  PecnyOnmku  Kazaxcran  (2022). «O6
yTBepKIeHUH MpodeccuoHanbHoro cranaapra «llemaror», Ilpukaz Ne 500 ot 15
nexadbps. Available at: https://adilet.zan kz/rus/docs/V2200031149 (Accessed: 05
February 2025).

MypasseBa, H.I'. (2011). «IloHsiTHE COUMOKYIBTYPHON KOMIETEHIIMU B
COBPEMEHHOM HaykKe M 00pa3oBaTelIbHOM MpakTHKe», Becmuux Tromenckoeo
2ocyoapcmeennozo yHusepcumema. Cepus: Iledacozuka, 9, ctp. 136—143. Available
at: https://www.elibrary.ru/item.asp?id=17101518 (Accessed: 05 February 2025).

[Tanuna, E.}O. (1999). Pexnamuvie mexcmvl Kak cpeocmeo HopmMuposanus
UHOA3LIYHOU KOMMYHUKAMUBHOT KOMnemeHyuu 8 npogheccUoHaIbHO -
OPUEHMUPOBAHHOM UMEHUU: OUccepmayus Ha COUCKAHue Cmenenu Kamouoama
neoazozuyeckux Hayk. Ilepmb.

[Monymmna, JI.H. (1995). Texcmomeka yuebHuka xax ocHo8a ¢hopmuposarusi
COYUOKYIbMYPHOU KOMNEMEHYUU: OUCCEPMayusi Ha COUCKAHUe Cmenenu KaHouoama
neoazozuyeckux Hayk. Mocksa.

[IpaBurenscTBO PecnyOmuku Kazaxcran (2023). «O0 yrBepxknenun Konnenmm
pa3BUTHS BbICcUIEro oOpa3oBaHus U Hayku B PecnyOnmke Kazaxcran na 2023-2029
roae»,  llocranoBnenue Ne 248 or 28  wmapra.  Available  at:
https://adilet.zan.kz/rus/docs/P2300001050#2z59 (Accessed: 05 February 2025).

PoruenkoBa, JI.A. (2008). «CouuokynbTypHass KOMIIETCHIIUSI KaK OCHOBHOM
KOMITOHEHT TIPO(heCCHOHATFHON KOMIETEHTHOCTH OyIYIIETO YUUTEIS MHOCTPAHHBIX
SI3BIKOBY, M36ecmust Boneoepadckoeo cocyoapcmaento2o yHusepcumema, 6, ctp. 144—
148. Available at: https://www.elibrary.ru/item.asp?edn=khnsfb (Accessed: 05
February 2025).

SApueBa, W.K. (2009). [ledacocuueckue  ycnoeus  gopmuposanus
COYUOKYIbMYPHOU ~ KOMNEemeHyuu  CMYOeHmo8  OmoenieHus  nepesoovUKos:
ouccepmayus Ha COUCKAHUe cmeneHu KaHouoama nedazo2uieckux Hayk. BopoHex.

E.E. I'nymenko', JI.E. lans0eprenosa’, A.M. Ecenranuesa’, C.1O0. Pyonosa*
L2Koxwemayckuii ynueepcumem um. I Yanuxanosa, Koxwemay, Kazaxcman
3Eepasutickuii nayuonanvuwiil ynusepcumem um. JI.H. Iymunesa, Acmana,
Kazaxcman


https://doi.org/10.26655/mjltm.2018.6.5
https://doi.org/10.1017/CBO9780511667176.013
https://adilet.zan.kz/rus/docs/V2200031149
https://www.elibrary.ru/item.asp?id=17101518
https://adilet.zan.kz/rus/docs/P2300001050#z59
https://www.elibrary.ru/item.asp?edn=khnsfb

*Canxm-Ilemepbypzckuii 2ocyoapcmeennviii ynusepcumem, Canxm-Ilemep6oype,
Poccusa

Moaeanb HpOq)eCCI(IOHaJILHO-JII/IqHOCTHOI‘O Ppa3sBUTUNA, OCHOBAaHHAas Ha
(l)OpMPIpOBaHI/II/I COHHOKyJILTypHOﬁ KOMIICTCHIINHU

AnHotanusi. opMupoBaHHE COLMOKYJIBTYPHON KOMIETEHIIMH CHOCOOCTBYET
YCHEIIHOM aJlalTalli K yCIOBUSAM MEXKYJIbTYPHOU KOMMYHUKAIUU U 3(PHEKTUBHOMY
OCYUIECTBJICHUIO MPOQPECCHOHANILHON JAesATeNbHOCTU. B crarbe mnpencTaBieHb
pe3yibTaThl MCCIEIOBAaHUS YPOBHS MOTHBALUU CTYJEHTOB K (hOPMHUPOBAHUIO
COILIMOKYJIbTYPHOM KOMIIETEHIIUH, a TaKXKe pa3padoTaHa MoJelb NpodeccuoHaIbHO-
JUYHOCTHOTO pa3BuTHs. JlaHHOE wHcCclieJoBaHUE O00ecleunBaeT 3MIUPUUECKYIO
OCHOBY JIJIsl IOCTPOEHUSI MOJIETH, TaK KaK BBISBISECT HA4aJbHbI YPOBEHb MOTHUBALIUU
M ee B3auMOCBiI3M. B gaHHON MoOAENM CONMOKYJIBTYpPHAas KOMIIETCHIIUS
paccMaTtpuBaeTcsi Kak  KIIO4YeBOM  (akTop HMHTErpanudud  MpodeccruoHaIbHO-
JUYHOCTHOTO pocta. B pabore OblT MpoBeACH aHaIU3 TEOPETHYECKHX OCHOB
COLIMOKYJIbTYPHON KOMIIETEHIIMH, WCCIEA0BaHa MOTHUBAIUS CTYJACHTOB K €&
dbopmupoBaHuUIO U pa3paboTaHa MoIeJIb MPOPECCUOHATHEHO-TUYHOCTHOTO Pa3BUTHUS Ha
OCHOBE TEOPETUYECKOTO aHaJIHM3a U YMIUPUIECKUX JaHHBIX. B mTaHHOM HccreqoBannu
MPUMEHSFOTCSI TEOPETHUECKUE METOMAbl aHaIM3a W CHHTE3a, a TaKKe SMIIMPHUUECKHE
METO/Ibl, BKJIIOYasi aHKETUPOBAaHUE, CTATUCTUYECKUIN Z-TeCT, KpUTepUi Xu-kBaapar (y*)
U MojenupoBaHue. HoBH3HA TaHHOTO HCCIEIOBAaHUS 3aKJIIOYAaeTCs B €ro BKJIAJAE B
Hay4YHYI0 00J1aCTh 3a CUET MPEJIOKEHHUSI MOAEIH, HHTEIPUPYIOLIEH OHOBPEMEHHOE
pa3BuUTHE NMPO(PECCUOHANBHO-INYHOCTHBIX KOMIIETEHIUI, TaKuX, KaKk OTKPBITOCTh K
KyJIbTYPHOMY MHOTO00pa3uio, KOMMYHHUKAOEIbHOCTh U MPOGECCUOHAIBHBIC 3HAHNUS,
B paMKkax Oosiee IIHMPOKOro mpouecca (HOpMHpPOBaHUS  COLMOKYJIbTYPHOU
KOMIETeHIIMH. TeopeTnueckas 3HAYMMOCTh palOThl OmpenenseTcs pa3padoTKON
Moienu  Tpo(ecCHOHATBFHO-TUYHOCTHOTO  pa3BUTHUA  OyAyIIMX  [EJaroros
WHOCTPAHHOTO sI3bIKa HAa OCHOBE (DOPMHUPOBAHMS COIMOKYJIBTYPHOU KOMIETEHIIHH.
[TpakTrdeckast 3SHAYMMOCTb UCCIIEAOBAHUS COCTOUT B TOM, YTO MPEJIOKEHHAS MOJIENb
MOJKET OBITh UCTOJIh30BaHA B MOATOTOBKE OyAYIIMX MpenoaaBaTeneii HHOCTPaHHBIX
A3BIKOB, OOecreuynBasi CTPYKTYPUPOBAHHBIM TIOAXOJ K Pa3BUTHUIO KITFOYEBBIX
KOMIIETEHIIN, HEOOXOAUMBIX TSI 3 ()EKTHBHON MEXKYIBTYPHOU KOMMYHHKAIIMH U
npodeccuoHanbHOM NEeSITEIBHOCTH B YCIOBUAX 00pa30BaTEILHOTO MHOTO00pa3Hs.

KaroueBble ciioBa: npohecCHOHATBHO-TMYHOCTHOE Pa3BUTHE, OTKPBITOCTh K
KyJIbTYPHOMY MHOT000pa3uio, KOMMYHUKa0EIbHOCTh, MPOodeCcCHOHAIbHbIE 3HAHUS,
COLIMOKYJIbTYpHAasi KOMIIETEHIIHS, KOMIIOHEHTBI COLIMOKYJIbTYPHOIN KOMITETEHIIUH.
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OJIeYMETTiK-MJIeHH KY3bIPeTTIIIKTI KAJABINTACTHIPY Heridinaeri Kacion -
TYJIFAJIBIK 1aMy MOeJi

AHjarna. OJIeyMETTIK-MOJICHH KY3bIPETTUTIKTI KAJIBINTACTBIPY
MOJICHHETapaNIbIK KaphIM-KAaThIHAC JKaFAaiapblHa COTTI Oeilimaenyre oHE Kociou
KBI3METTI THIMJII )KY3€Te achIpyFa bIKIAI eTeai. Makanaaa CTyICHTTEP/IiH QJICYMETTIK-
MOJCHH  KY3BIPETTUTIKTI  KaJbIITACTBIPYFa BIHTAJNAHABIPY JCHICHIH 3epTTey
HOTWKENepl, COHAa-aK KOCIOU-TYJIFAJIBIK JIaMy MOJIEN1 931pJICHTeH. 3epTTey MOICIIH
KYpY YIIH SMIIUPUKAIBIK HET131 KaMTaMachl3 €Te/ll )KOHE MOTHUBAIMSHBIH 0acTaIlKbl
JeHreill MEH OHbIH ©3apa OallIaHbICBIH aHBIKTAaIbl. Byl Mojenbpae oleyMeTTiK-
MOJICHH KY3BIPETTIIIK KOCIOM sKoHE KEeKe OCY IIH HHTErPAIUAChIHBIH HET13T1 (haKTOPBI
peTiHze KapacThIpbluiaabl. ZKyMbICTa 9JIEyMETTIK-MOICHHU KY3bIPETTIIIKTIH TEOPUSIIBIK
HET13/1epl TalJlaHblll, CTYACHTTEPJIH OHbl KAJIbIITACTBIPYFa JIE€reH YXKIAEeMecl
3epTTENAl KOHE TEOPUSIIBIK TajAay MEH AMIMPHUKAJIBIK JEPEKTEP HETi31HJe KociOu-
TYIFAIBIK JIaMyJIbIH Mojedl d3ipieHAl. byn 3eprreyae Taijgay MEH CHUHTE3IIH
TEOPHSUIBIK SICTEP], COHAAN-AK 3IMIUPUKAIBIK 9JICTEP, COHBIH IIIIHIE cayajHama,
CTaTUCTUKAIBIK Z-TECT, XU-KBaAPAT KPUTEPHill ((*) KoHE MOJEINbICY KOJIAHbLIA IbI.
3epTTeyaiH FhUIBIMU KaHAJBIFbI — KOCIOM KOHE TYJIFAIIBIK KY3bIPETTUTIKTEPI1 (MOICHH
OPTYPITIKKE AallIbIKTBIK, KOMMYHHUKAOENBAUTIK JXKOHE KOCIOM OUIiM) oJeyMETTIK-
MOJIEHU KY3BIPETTUIKTI KaJIbINTACTBIPYJIbIH KEH ayKbIMIbl YAEpICIHAE KaTap
JaMbITyFa OarbITTaJIFaH YJTIHI YChIHY apKbUIbl FBUIBIM CajlaChblHa KOCKaH YJIECIHE.
JKyMBICTBIH ~ TEOPUSUIBIK  MAaHBI3JbUIBIFBl  QJIEYMETTIK-MOJIEHU  KY3BIPETTUIIKTI
KaJIBITITAaCTBIPY HET131H1e OoJIaliaK meT Tl MyFaTiMIEPiHIH KOCi0n KoHE KeKe JamMy
MOJICTIH 931pJIEYyMEH aHBbIKTaJlabl. 3€pTTEYIiH NPAaKTUKAJIbIK MaHBI3IbUIBIFB —
YCBHIHBUIFAH YJIT1HIH O0aliaK meT TUTl MyFaTiMIEpiH Jaspiay yaepiciHae KOMIaHbLTy
MYMKIHIITIHAE, Oy yiari O6utiM Oepy canachlHIAFbl OPTYPJL JKarmaiiapaa THIMII
KOCciOM KBI3MET TI€H MOJIEHUETApPAIbIK KOMMYHUKALMS YIIIH KaKETTI HErI3Ti
KY3BIPETTUTIKTEP/1 KYHenl Typ/e JaMbITyFa MyMKIHJIIK Oepe/l.

Tyilin ce3aep: KoCIOU-TYIFAIBIK JaMy, MOJEHU OPTYPJIUIIKKE alIbIKTBIK,
KOMMYHHUKaOEbILTIK, K9c10U O111M, 9JIEyMETTIK-MOICHH KY3BIPETTLIIK, SJI€YMETTIK-
MQJIEHU KY3bIPETTUIIKTIH KOMIIOHEHTTEPI.
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